EYFS Policy &
Philosophy

At Ightenhill Primary School, all teaching staff deliver
an EYFS curriculum through immersionin high
guality teaching alongside an enriched environment.
Our philosophyisto nurture every child’s curiosity
and enthusiasm for learning, developing both skills
and confidence as they take their first steps on their
own uniquejourney of lifelong learning.

Intent

The intent for our children is to enter the next stage
of their education ready to tackle new challenges
with confidence and a positive mindset.

ENGAGE our pupils in a stimulating environment led
by the children yet carefully organised and managed
by adults. Providing a curriculum responsive to
individual starting points and needs.

INNOVATE our children to takethe lead in their own
learning, encouraging confidence to explore new
ideas, think about problems, take risks, make links
and seek challenge.

DEVELOP high levels of engagement, curiosity,
collaboration and cooperation. Highly adept at
managing their own behaviourin the classroom and
in social situations.

EXPRESS themselves with confidence in a
meaningful way. Respecting the opinions and values
of themselves and others.

Early Years at
Ilghtenhill Primary
School

This document provides an overview of
the policy, philosophy and practice in the
EYFS at Ightenhill Primary School. It
outlines our intentions in the EYFS and
how we implement this within our
provision.

“The education of even a

very small child does not

aim at preparing him for
school but for life”

Maria Montessori, 1967




Implementation

Our approachis influenced by the work of
educationalists, researchers, psychologists and
practitioners who have guided our knowledge of
how young childrenlearnand how adults can
supporttheirlearning.

“Knowledgeable practitioners appreciate that
adult-ledlearning offersachild something
different from, but complementary to, child led
learninganditis one withoutthe otherthatleads
to an impoverished educational experience.”
Fisher, 2016.

At Ightenhill Primary provision is underpinned by
a complementary relationship between adultled,
adult-initiated and child led learning. (Definitions
inglossary) We are ambitiousin ourapproach
usinga continuous cycle of observation and
assessment, planning/teaching, alongside
structured and systematiclessons and guided
group work.

See opposite - The structure of the day.

Linked provision

Each day begins with an openingshort session of
linked provision. This sessionis activity based,
active and fun.

“provisionthatyoulinktoa needthathad been
identified by observation orassessment.

Everyoneisengagedinactivitiesthatare themed
around the identified need. The same activities
are repeated every day foraweekand the
children getto experience and repeat all of
them.” Alistair BryceClegg, 2013

8.50am Welcome at the door

8.50am Linked Provision (based upon children’s next steps)
9.10am Welcome and Register

9.20am Shared RWI phonics

9.35am Adult led RWI Groups

and
Continuous Provision
Balance of focused, child initiated and independent
within indoor and outdoor environment. May also
include adult led small group activities.

10.45am Maths Imput
Adult led maths groups
and
Continuous Provision
Balance of focused, child initiated and independent
within indoor and outdoor environment. May also
include adult led small group activities.

11.45am Lunch Time
Afternoon Organisation
12.45pm Collect children from the playgroumd
12.50pm Register
12.55pm Word Aware
12.55pm — 1.45pm Adult led objective led groups
and
Break Continuous Provision
1.45pm — 2pm Balance of focused, child initiated and independent
within indoor and outdoor environment. May also
2pm — 3pm include adult led small group activities.
3pm Shared story time/ milk
3.20pm Home Time

“Young children learn from those they trust
and with those who foster enthusiasm for

learning.” Trevarthen, 2002

Shared Input

There is a sharedinput three times a dayas a whole
class coveringthespecificareas of literacy, maths and
phonics objectives. Using the curriculumdocument
‘Development Matters’ 2020.

Adult led focused groups

Short focused groups are planned for reading, writing
and maths and immediately followa sharedinput.
These sessions are planned with care, meeting the
needs of all children, using prior knowledge of the
child’s learning experiences and guidancefrom the
EYFS document ‘Development Matters’, 2020.

Continuous Provision

“To continue the provision for learningintheabsence
of an adult.” Alistair Bryce-Clegg, 2013

Indoor and outdoor resources areorganised to develop
children’s skillsin personalinteraction and exploration
andare linked to current assessmentdata. Resources
are carefully selected to meet the development needs
of the childreninorder to enhance potential for new
learningand consolidate prior learning. Resources are
dressed/displayed to reflect children’s interests —
discover, experiment and exploreare key themes.

Continuous provisiontranscends all areas of learning
and provides children with the opportunity to
demonstrate the three characteristics of effective
learning. Children aregiven the freedom to make
independent choices and areencouraged to be active
learners and take control of their own learning.



“High-level attainment comes
from high-level engagement.”
Alistair Bryce-Clegg, 2015

Assessment

Within continuous provision ourassessment
strategyis 3-fold.

1. Observation

Throughout ‘continuous provision’ observation
forms a fundamental aspect of the pedagogy of
EYFS at Ightenhill Primary School.

“Young children demonstrate language,
mathematics, science, creativity, physicality —
sometimes all within one activity —and the task of
the practitioneristo make sense of what isseen,
to recognise any significant stepsinlearningthat
may have taken place and to identify wherehelp
and support are needed to make further
progress” Jan Dubiel, 2014

Observation and respondingto children’s thinking
inform our planning of experiences and
opportunities, how we create our environment for
thinking, the strategies the adults use to extend
learning (modelling, scaffolding, questioning,
discussion, shared sustained thinking) and how
we capitalise knowledge of children’sintereststo
ensure high levels of engagement.

All adults record ‘Wow!” moments—when a child
doesor says somethingthat demonstrates
progress or skillinaparticulararea.

2. The leuvenscales

Alongside the use of observation asan
assessmenttool we alsorely upon the pioneering
work of Professor Ferre Laevers (1980s) to
understand how focused and comfortable the
childrenareinour setting.

The scales of well-beingandinvolvementactas a
measure of deep learning and of the effectiveness
of the learning environment. This has an
empoweringimpacton our planningand can help
to develop the huge potential of the children.

The 5-point scale measures:

Well Beingreferstofeelingatease, being
spontaneous and free of emotionaltensions and
iscrucial to good mental health. Itislinked to self-
confidence, agood degree of self-esteem and
resilience.

Involvementrefersto beingintensely engagedin
activitiesandis a necessary condition fordeep
level learning and development.

Whatnext?
Experiences

opportunities

environment,
resources,

practitioner’s

A continuous cycle of observation, assessment
and planningis embedded throughout our EYFS
provision.

Starthere
Observation

Look, listen
and note
Describing

Planning

and

, learning

routines,

role.

Assessment
Analysing
observations
and deciding

whattheytellus
about children.

3. Summative Assessments

In additiontothe continuous cycle of observation
and formative assessment which informs each
child’s next steps, summative assessments are
carried out for phonicdevelopment, numberand
an assessment of each child’s stage of
developmentforeach of the 7 areas of learning.
These take place half termly andinforms planning
of subsequent teachingand learning.




“One of the most powerful
influences on development is what
happens between people.”

Hobson, 2002

The role of the adult

Research shows that progress will be significantly
enhanced by the effectivesupportandrole
models of adults within a high-quality learning
environment.

Within oursettinginteractions between children
and adults will look like this:

¢ Tuninginto whatis happeningora child’s
thinking.

e Showinggenuine interest.

e Respectingchildren’s own decisions and
choices.

e Inviting childrento elaborate.

e Recappingonwhathas happenedsofar.
e Offering personal experience.

e Clarifyingideas.

e Reminding.

e Usingspecificpraise e.g.thatisa goodidea
because...

e Offeringanalternative viewpoint.

¢ Speculating/ using ‘l wonderif...’

The definition of teachinginthe Early Years as
stated by OFSTED (2015);

Teachingshould not be taken to imply a ‘top
down’ or formal way of working. Itisa broad term
which covers the many waysinwhich adults help
youngchildrenlearn. Itincludes theirinteractions
with children during planned and child-initiated
play and activities:

communicating and modelling language,
showing, explaining, demonstrating, exploring
ideas, encouraging, questioning, recalling,
providing a narrative for what they are doing,
facilitating and setting challenges.

It takes account of the equipment they provide
and the attentiontothe physical environment as
well as the structure and routines of the day that
establish expectations. Integral to teachingis how
practitioners assess what children know,
understand and can do as well as take account of
theirinterests and dispositionstolearning
(characteristics of effective learning),and use this
information to plan children’s nextstepsin
learning and monitortheir progress.

Interact, don’tinterfere.

“A key role of the early childhood educatoris to
sustain children’s thinkingand follow the
momentum of theirlearning.” Julie Fisher, 2016.

The role of the environment

The importance of each adultto support
progressionis crucial however, we equally
understand thatintimeswhenachildis ontheir
ownindependentlearningjourney the
environment plays asignificantrolein
development.

“When it comesto whatwe have and where we
have it, then nothing should be left to chance”
Alistair Bryce-Clegg, 2015.

At Ightenhill each area of the classroomis
informed by assessment. As the needs of the
children change, asthey grow and develop, so
doestheirlearningspace.

Usingresourcesthat are open ended encourage
creativity, imagination and high order thinking
skills. Forexample, the workshop may contain
ribbon, lace, pinecones or lolly sticks. Outside role
playisdeconstructed with accesstologs, planks,
sheetsandtyres. These resources can become
anythingand have unlimited potential.

Our timetable allows forlong uninterrupted
periods of continuous provision thatallow the
childrentime toreach a deep level of involvement
as they engage, play, investigateand talk.



Early Adopter Curriculum 2020

At Ightenhill we follow the EYFS Early Adopter
framework (2020). Within thisframework there
are fourguiding principles which shape are
practice.

These are:

1. Every childis a unique child, whois
constantly learningand can be resilient,
capable, confident, and self-assured.

2. Childrenlearntobe strongand independent
through positive relationships.

3. Childrenlearnand develop wellin enabling
environments with teaching and support from
adults, whorespondtotheirindividual
interestsand needsand help themto build
theirlearning overtime. Children benefit from
a strong partnership between practitioners
and parentsand/or carers.

4. Children develop andlearn at differentrates.
The framework covers the education and care
of all childrenin early years provision,
including children with special educational
needs and disabilities (SEND).

‘the best learning machinesin
the universe’ Alison Gopnik

EYFSlearningand development
requirements

Our curriculum encompasses seven areas of
learning and development. All areas of learning
and developmentare importantandinter-
connected.

Three areas are particularly important forbuilding
a foundationforigniting children’s curiosity and
enthusiasm forlearning, forming relationships,
and thriving.

These are called the prime areas:

e communicationand language

e physical development

¢ personal, social, and emotional development.

Four areas help children to strengthen and apply
the prime areas.

These are called the specificareas:

e literacy

¢ mathematics understanding the world
e expressive artsand design

Throughouttheirtime inthe Reception Yearour
children partake in an ambitious curriculum which
isdesignedinasequential waytoensure progress
towards the end of reception goals. These goals
are defined as Early Learning Goals (ELGs) The

descriptors forthese can be foundin the
appendix.

As previously outlined our curriculum
incorporateslearning through play, learning by
adults modelling, by observing each other and
through guidedlearninganddirectteaching. Itis
alsoimportantto highlightthatour plansare
flexible to allow us to respond quickly to
children’s new interests and/or needs.

Weaving throughout the EYFS curriculum at
Ightenhill are three Characteristics of Effective
Learning.

e playingand exploring - children
investigateand experience things, and
‘haveago’

e active learning - children concentrate and
keepontryingifthey encounter
difficulties, and enjoy achievements

e creating and thinking critically - children
have and develop theirownideas, make
links between ideas, and develop
strategies fordoingthings

These elements underpin how we reflect on each
child’s development and adjust our practice
accordingly. Supporting childrenintheirindividual
learning behaviour and observing the context of
children’s playis essential.

‘What children learn is important, but
how children learn is even more
important if they are to become

learners in today’s society.’ Helen Moylett
How Children Learn, Nancy Stewart (2011



Phonics

At Ightenhill, we use the Read, Write, Incscheme to
teach phonics. Thisinvolves whole class and small
group teaching which takes place daily.

In the autumntermall the children will be taught
set 1 sounds fromthe Read Write Inc programme.
Teachers and teaching assistants follow the
programme strictly to ensure thatall sessions
follow the same consistent structure, and there is
continuity between groups and practitioners.

Regularassessmentis usedtoassess when children
are ready to move ontoset2 sounds and set 3
sounds.

Each phonics sessionis 15-20 minutesin duration
and follows ateaching sequence whichis
implemented throughout Key Stage 1ensuring
transition tothe nextclassis seamless.

Phonics Lesson Structure

Each lesson follows the same structure —recap,
teach, practise, read and apply and write.

Sound J (bounce j-j-j)

Say the sound IBEE]
Pushyour lips upas you
saythe sound

Use picture sound cards:

- -ngsaw

Draw the Jack-in-a-box
on the board, then write
jnext to it.

Read the sound

Review the sounds Spot the new soundin

the pack.

Show the children how
to write the letter
correctly saying:

“Down his body, curl and
dot”

Write the letter

Speed Write Select 3 sounds you have
taught the childrenso

far.

Fred Talk (oral) j-e-tjet
j-o-bjob
j-o-gjog
j-a-mjam

Assessment of phonics — Reception

RWI phonics assessments are completed every half
term, enabling teaching staff to stream reception
children from both classes. Children will be split
intosmaller groups to greatersupportindividual
needs. Groups are fluid and children can be moved
in between groups when teaching staff feelanother
group may bestsuittheindividual’s needs. Strong
staff knowledge of the Read Write Inc programme
will ensure phonicsis taught consistently and skills
can be transferred as children work with arange of
practitioners.

These assessments also enableteachers toidentify
those children who are fallingbehind and need to
be placedintointervention groups. Class teachers
planintervention activities for support staff to carry
out insmallintervention groups, inline with the
school and RWI phonics assessments to ensure key
skillsand sounds are covered.




Reading

Fredthe Frog puppet ‘
playsan importantrole

inour Read Write Inclessons. Fredis only able to
speakinsounds, not whole words. We call this Fred
Talk. For example, Fred would say m-a—t we would
say mat. Fred talk helps children read unfamiliar
words by pronouncingeach soundinthe word one
at a time. Children can start blending soundsinto
words as soon as they know a small group of letters
well. Duringlessons children are taught to hear
sounds and blendthemtogetherinsequenceto
make a word. We start with blending oral sounds,
then progressto reading the lettersand blending
themtogethertoread the word.

Order of teaching sounds

In Read Write Inc phonics the individual sounds are
called ‘speed sounds’ —because we wantchildren
to read them effortlessly. Set 1sounds are the
initial letter sounds. They are taughtin the
followingorder.m, a,s, d, t,i,n, p,g,0,¢,k, u,b, f,
e, l,h,sh,r,j,v,y, w,th, z,ch, qu, x, ng, nk

There are 12 Set 2 ‘speed sounds’ that are made up
of twoor three letters which representjustone
sound, e.g.ay asinplay,eeasintreeandighasin
high.

When children learntheirSet 2sounds they will
learn:

o the lettersthat representaspeedsounde.g.ay
e asimple picture promptlinked to the ‘speed
sound’ and a short phrase to say e.g. may| play

Every speed sound has a list of green words linked
toit, so your child can ‘sound out’ and ‘sound
blend’ words containingthe new speed sound they
have justlearnt, forexample s-p-r-ay =spray.

When learningtheirSet 3 speed sounds they will be
taught that there are more waysin whichthe same
soundsare written, e.g.eeasintreeandeaasin
tea.

Word time Lessons

As soonas children have learntafew initial letter
soundstheybegintolearnto blendthe sounds
togethertoread real wordsina Word Time lesson.
Each word time lesson involves oral blending of
known sounds before they are shown the words
written down on green cards. Children practise Fred
talking the words until they become able to read
them on sight. Ditty lessons follow on from this
where children who are becoming excellent at
readingsingle words are introduced to reading
whole sentences. Once children are confident
readingthe short sentencesthey are challenged to
use theirdeveloping phonicknowledge towrite a
sentence.

Storybook Lessons

The next stage of the Read Write Inc scheme is for
childrentoread storybooks thatare closely
matched to theirdeveloping phonicknowledge.The
storybooks consist of green words linked to the
sounds they have beenlearning, red word (words
that are notdecodable) and challengewords to
extend children’s vocabulary. After children have
practised these words individually they are
preparedtosee themin contextinthe story.

Activities such as comprehension questions, partner
discussion and writing activities based on the book
follow.




Writing

During the RWI writing lesson, the children will
‘hold, edit orbuild asentence’.

Hold a sentence is an activity thatencourages
children torememberawhole sentence while
focusingonspellingand punctuation.

Build a sentence isto give childrenthe opportunity
to create theirown sentence that shows the
meaning of a word.

Edita sentence allows the children to critique a
sentence using theirknowledge of spelling
punctuationand grammar.

Children also completealonger piece of
independent writing about each book, which gives
themthe opportunity to show off their creativity
and to practise theirspelling, grammarand
punctuation.

Spelling with your Fred Fingers

Children are taughtto use theirfingersto help
them write words. The children say the word out
loud and breakitdownintoits individual sounds. If
aword has 3 sounds children hold up 3 fingers, 4
sounds 4 fingers etc. Childrenthen pinch each
fingerasthey say the sounds neededinthe word
thenthey write the letters that representeach

sound.
Fred Fingers x

X

When using Fred Fingers each finger represents one
sound. When children reach yellowRead Write Inc
storybooks they will beginto learn totrace the
letters onto each fingerand say the letter names.

Letter formation

Children are taughthow to form lettersusinga
handwriting phrase to help.

Down the faces %o the heel and

Round the apple down o the toe.

the leaf.

Word Aware

‘Word Aware’ is a whole school approach we useat
Ightenhill for developing vocabulary.Itis a funand
engaging way to promote word learningfor all children.

Improvingyoung children’s vocabularyis paramount.
Exploringand extending pupils’ vocabularyis partof
everyday teaching. Lessons are planned to enrich
vocabularyandincidental opportunities are exploited.
Vocabularyis discussed with the intention of building
background knowledge so pupils can comprehend the
content of a text.

Our EYFS classroomhas a vocabulary display whichis
used, referred to and added to in partnership with the
children.

Shared reading

Texts areshared as a whole classdaily. ‘Shared Reading’
is arecognised strategy for teachingreadingin which
pupils and teacher read a text together with a focus on a
specific aspect. Through experiencinga variety of texts,
fiction and non-fiction, children will become aware of
the range of strategies required when readingfor
different purposes.

The million-word gap

Young children who are read five books adaybythe age of 5
have heard about 1.4 million more words than children who
were neverreadto. Ohio State University, 2019

Individual reading (Home Reading)

Encouragingreadingfor pleasureis partof our school
visionto create learners for life. All children have their
own individualreadingbooks;one phonetically
decodableand one library book. Children select books
from a wide range of genres including picturebooks,
non-fictioninformation books and poetry.



Maths at Ightenhill

Children learn about maths through play and their
daily experiences. And the more meaningful to
themand handson itis, the better.

Our settingis full of mathematical opportunities
for childrento explore, sort, compare, count,
calculate and describe. Providing asafe
environment to be creative, critical thinkers,
problemsolvers andto have a go.

Mathematicsisidentified as one of the specific
areas of learning, alongside expressive artsand
design, literacy, and understanding the world.

Our objective isto ensure thatall children develop
firm mathematical foundationsinawaythat is
engaging, and appropriate fortheirage. This
means actively learning using resources and
activities provided in the environment.

In addition, mathsis explicitly taught daily as short
whole class sessions and followed up with small
group work withinthe environment.

Concrete —Pictorial — Abstract

Mastery of mathematical conceptsinthe EYFS
takesthe following approach:

Concrete — children use concrete objectsand
manipulatives to help them understand what they
are doing.

Pictorial —children build on this concrete
approach by using pictorial representations. These
representations canthen be usedtoreasonand
solve problems.

Abstract — with the foundations firmly laid,
children move to an abstract approach using
numbers and key concepts with confidence.

Maths is everywhere!

Here are a few examples of how our environment
promotes mathematical development:

¢ Sand & Water can develop mathematical concepts
and language, e.g. heavy, light, empty, full, big, little.

¢ Malleable — dough can develop mathematical
language — short, long, fat, thin. Children can make
shapes of different dimensions — flat shapes, 3-d
shapes.

¢ Imaginative play - set the table for dinner can
develop counting skills. Sorting clothes into different
colours, or different types of clothes, e.g. t-shirts
and socks will develop knowledge of shapes and
colours.

¢ Physical play can develop fine motor skills e.g.
Sorting out a jigsaw, threading beads. Block play or
playing with toy cars can help to develop sequencing
according to size, colour. Playing with different sized
blocks can help to develop an understanding of
weight and dimensions. Tidying toys allows children
to sort into different sizes and colours. It can also
develop mathematical language —first, second,
third, how many are blue, which is largest / smallest.

¢ Outdoors — Children may plant seeds this can
develop understanding of time and the life cycle of
plants. As the plants grow children use measures
and develop mathematical language of size.

¢ Books & Rhymes - Enjoying stories and rhymes
with a mathematical element, e.g. “One-two buckle
my shoe” can develop number concepts, knowing
direction that the print reads from left to right.



Parent Engagement
Parentsare the firstand most importantinfluence
on theirchild’s development and future outcomes.

Children have two main educatorsintheirlives —
theirparents and theirteachers. Therefore, the
school and the parents all have crucial roles to play.
The impact on a child’s educationis greaterif
parents and schools workin partnership.

At Ightenhill, parents are invited to be involvedin
every step of a child’s journeyin education.
Beginning with a pre- starting school meeting,
followed up with aninvitation fortheirchild to
attend several ‘transition’ sessions beforethe
Autumnterm commences.

We use an online communication platform,
‘ClassDojo’ to communicate with our parents.
Teachers use ClassDojo to inform parents of whatis
happeningeach dayin class and add pictures from

throughout the day. They will also use itto record
and celebrate progress made by each child.

ClassDojo enhances this special time inachild’s life
and captures children's experiences as well as
developmentand learning.

Text, images and videos can be uploaded by
parentsto share learning and experiences from
home via PC, tabletorour mobile app - anywhere
there'san online connection. Every entry helpsto
create a complete story of achild's time at school.

Throughoutthe yearfamilies are invited to ‘Mouse
Club’ sessionsinthe KS1hall along with many
whole school events.

We pride ourselves on building positive
relationships with the families of Ightenhill.
Creatinga ‘triangle of trust’ between children,
parents and practitioners. We understand that
when parentsrelinquish part of the care and
teaching of theirchild to the staffin our settingitis
a big step.

We create an environment thatis conducive to
interactions where all feelings can be takeninto
account.

A warm welcome each day oftenleadsto a deeper
knowledge and understanding of each child and
theirfamily.

As stated earlier,

‘itis knowingthe childand familythatopens up endless
possibilities for interactions thatdeepen the emotional
bonds between a practitioneranda child,andlead,in
turn, to educational opportunities to supportand extend
learning.’ (Fisher,2016)

Impact

The most recent statistics show thatfroma low
starting point 64% of our children leave the EYFS
with a Good Level of Development (GLD).

Children enterKey Stage One ready to beginthe
nextchapterofthe educational journey. They are
equipped with abroad range of knowledge and
skills that provide the right foundation for future
progress through school and life.

In 2017, a ‘Study of Early Education and
Development: Good Practice in Early Education’
was published which outlined 3themes that
underpin effective practice thatare aligned with
our ethosand development.

At Ightenhill we;

1. Tailor practice to the needs of the children - the
childis at the centre of our practice. We have a
clearvision of what we want to achieve forthe
childreninourcare, and these cleargoalsinform
all areas of our practice.

2. Investinskilled and experienced staff - that
support children toreach theirfull potential.

3. Operate an openand reflective culture—our
culture isdriven by continuousimprovement. We
seek out othersettings and professionalstolearn
from, share and reflect practice. We recognise the
knowledge and expertise of our own staff and
value open discussion and staff consultation; and
embedded within ourschoolisaculture of self-
evaluation as a means of driving continuous
improvement.



The Early Learning Goal
Descriptors

ELG: Listening, Attention and
Understanding

- Listen attentively and respond to what they hear
with relevant questions, comments and actions
when beingreadtoand duringwhole class
discussions and small group interactions.

- Make comments about what they have heard
and ask questions to clarify their understanding.

- Hold conversation when engaged in back-and-
forth exchanges with theirteacherand peers.

ELG: Speaking

- Participate in small group, class and one-to-one
discussions, offeringtheirownideas, using
recentlyintroduced vocabulary.

- Offerexplanations for why things might happen,
making use of recently introduced vocabulary
from stories, non-fiction, rhymes, and poems
when appropriate.

-Expresstheirideas andfeelings about their
experiencesusing full sentences, including use of
past, present and future tenses and making use of
conjunctions, with modellingand supportfrom
theirteacher.

ELG: Self-Regulation

- Show an understandingof their own feelings and those
of others and begin to regulate their behaviour
accordingly.

- Set and work towards simplegoals, beingable to wait
for what they want and control their immediate impulses
when appropriate.

- Give focused attention to what the teacher says,
respondingappropriately even when engaged inactivity,
andshow an ability to followinstructions involving
several ideas oractions.

ELG: Managing Self

- Be confident to try new activities and show
independence, resilience,and perseverance inthe face
of challenge.

- Explainthereasons for rules, know rightfrom wrong
andtry to behave accordingly.

- Manage their own basic hygieneand personal needs,
includingdressing, goingto the toilet, and
understanding the importance of healthy food choices.

ELG: Building Relationships

- Work and play cooperatively and take turns with
others.

- Form positiveattachments to adults and friendships
with peers.

- Show sensitivity to their own and to others’ needs.

ELG: Gross Motor Skills

- Negotiate spaceand obstacles safely, with
consideration for themselves and others.

- Demonstrate strength, balance and coordination when
playing; Move energetically,such as running, jumping,
dancing, hopping, skipping, and climbing.

ELG: Fine Motor Skills

Children atthe expected level of development will:

- Hold a pencil effectively in preparation for fluent
writing— usingthe tripod gripinalmostall cases.

- Use arange of small tools, including scissors, paint
brushes and cutlery.

- Begin to show accuracy and carewhen drawing.

ELG: Creating with Materials

- Safely use and explore a variety of materials, tools,and
techniques, experimenting with colour, design, texture,
form and function.

-Share theircreations, explainingthe processtheyhave used.

- Make useof props and materials when roleplaying
characters in narratives and stories.

ELG: Being Imaginative and Expressive

- Invent, adapt, and recount narratives and stories with
peers and their teacher.

- Sing a range of well-known nursery rhymes and songs;
Perform songs, rhymes, poems, and stories with others,
and— when appropriate—try to move intime with music



ELG: Comprehension

- Demonstrate understanding of what has been
read to them by retelling stories and narratives
using theirown words and recently introduced
vocabulary.

- Anticipate —where appropriate —key eventsin
stories.

- Use and understand recently introduced
vocabulary during discussions about stories, non-
fiction, rhymes, and poems and during role-play.

ELG: Word Reading

- Say a soundforeach letterinthe alphabetand
at least 10 digraphs.

- Read words consistent with their phonic
knowledge by sound-blending.

- Read aloud simple sentences and books that are
consistent with their phonicknowledge, including
some common exception words.

ELG: Writing

- Write recognisable letters, most of which are
correctlyformed.

- Spell words by identifying soundsinthemand
representingthe sounds with aletterorletters.

- Write simple phrases and sentences that can be
read by others.

ELG: Number

- Have a deep understanding of numberto 10,
including the composition of each number.

- Subitise (recognise quantities without counting)
up to 5.

- Automatically recall (without reference to
rhymes, counting or otheraids) numberbonds up
to 5 (including subtraction facts) and some
numberbondsto 10, including double facts.

ELG: Numerical Patterns

- Verbally count beyond 20, recognising the
pattern of the counting system.

- Compare quantitiesupto 10 in different
contexts, recognising when one quantity is greater
than, lessthan or the same as the other quantity.

- Explore and represent patterns within numbers
up to 10, including evens and odds, doublefacts
and how quantities can be distributed equally.

ELG: Past and Present

- Talkaboutthelives of the peoplearoundthemand their
roles in society.

- Know some similarities and differences between things
inthe pastand now, drawingon theirexperiences and
whathas beenreadinclass.

- Understand the past through settings, characters and
events encountered in booksreadin classand
storytelling.

ELG: People, Culture and Communities

- Describe their immediate environment using knowledge
from observation, discussion, stories, non-fiction texts
and maps.

- Know some similarities anddifferences between
differentreligious and cultural communities inthis
country, drawing on theirexperiences and whathas been
readinclass.

- Explain somesimilarities and differences between lifein
this countryand lifein other countries, drawing on

knowledge from stories, non-fiction texts and—when
appropriate—maps.

ELG: The Natural World

- Explorethenatural world around them, making
observations and drawing pictures of animalsand plants.

- Know some similarities and differencesbetween the natural
world aroundthem and contrasting environments, drawing
on theirexperiences and what has beenreadin class.

- Understand someimportant processesand changesin
the natural world around them, including the seasons and
changing states of matter.



Our School

Values

“A school with values at the heart of
everything we do”

Our School Values

At Ightenhill, we have seven school values:

e Ambition
e Co-operation
e Kindness

e Honesty
e Resilience
e Respect

e Responsibility

Our values are central to daily life and ourethos
at Ightenhill.




Glossary

Adult-led learning

The practitioner knows exactly what outcomes they
wantto achieve. They have planned with care,
using prior knowledge of the child’s learning
experiences and guidance from the EYFS document
‘Development Matters’, 2012.

Adult-initiated learning

The practitioner has a clear purpose for planningan
activity or experience. Knowledge of the child or
children, and of their previous learning, gives the
practitionerevidence to plan eitherfor
consolidation of thatlearning, orto explore its next
steps.

Synthetic Phonics

Is a way of teaching reading. Pupils are taught to
read letters or groups of letters by saying the
sound(s) they represent. Pupils can then start to
read words by blending (synthesising) the sounds
togetherto make a word.

Child-led learning

Situations that evolve independently, the
practitionerapproaches not knowing whatitis that
the child or children are tryingto do or what
scenariothey have been creating. Often
spontaneous and frequently unpredictable. In this
situation, the practitioner must wait and watch
before decidingwhetherand whentointervene.




